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ABSTRACT 

The learners come to our school room to greet us from an assortment of sociological 

backgrounds. Students who come from various families, different religions, and different 

regions, we provide them an array of experiences to build their gender outlook, their 

biological base which determines who they are as well as their gender perception. Social 

competence may be stated as an ability to use the appropriate social skills in every field of 

life.  Academics grades alone cannot determine the level of intelligence but to express oneself 

in a social set up is equally important. That is why social competence is a very significant 

concept and its implication cannot be denied at school level of attainment in different walks 

of life whether it is educational opportunities available during school time. Social 

competence is an evaluative term based on judgements that a learner has performed well in 

routine life. A number of researchers have critiqued the use of the term’s ‘male’ and 

‘female’ as concealing differences among groups of boys and girls. It has been stressing the 

importance of social class and ethnicity as many factors of shaping educational outcomes. 

We as teachers have a huge responsibility to guide our students into the right gender 

framework, which is progressive, ethical, and sustainable. 
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he learners coming to our school room greet from as assortment of sociological 

backgrounds. Students come from different families, different religions, and from 

different regions, which give them array of experiences to build their gender outlook. 

Their biological base too determines who they are as well as their gender perception. The 

terms ‘biological’, ‘chromosomes’, ‘hormones’, and ‘physiological’ point to the internal 

human body, while the terms ‘sociological’, ‘culture’, ‘psychological’, and ‘society’ are 

related to the external aspects. We are clearly able to identify the differences in these terms. 

The terms which describe the aspects of human body come to mean as sex, while the rest of 

the terms describe gender.  
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Gender and Sex are like the two faces of the same coin. However, Gender refers to the 

sociological and cultural aspects; sex refers to the biological and physiological aspects. 

 

Gender 

The word ‘gender’ comes from Latin word ‘genus’, which means kind or race. Gender is a 

psychological and cultural term referring to one’s subjective feelings of maleness and 

femaleness. Gender may also refer to society’s evaluation of behaviour as masculine or 

feminine. The social and cultural definitions of men and women are called gender. For 

example, it is society that makes rules that a girl will stay in the house, while a boy can go 

out or that a girl be given less food to eat and less time to play than a boy. A boy should be 

sent to a better school, so that when he grows up, he can look after the family business or get 

a good job, while not much attention is paid to a girl’s education. Due to these social 

definitions, the differences between girls and boys create two different worlds.  

 

Sex 

The word ‘sex’ comes from Latin word ‘Sexus’, which is determined by a person’s 

reproductive organs. It is a biological term; people are termed either male or female 

depending on their sex organs, i.e., reproductive organs and genes. It relates to the observable 

differences between their genitals and to their psychological functions in procreation. One’s 

sex is determined by an algebraic sum of all these qualities and as is obvious, most people fall 

under one of two separate bell curves, the one of which is called ‘male’ and other ‘female’ by  

Robert Stoller. 

 

Social competence 

The term competence denotes quality of being able to function adequately, whereas social 

competence is related to social aspect of functioning adequately. Social competence may be 

stated as an ability to use the appropriate social skills in every field of life. Social competence 

plays an important role in how well school students gets transition into adulthood. Without 

accurate social reformations a student may experience problems in the areas of education, 

employment, people skills and independent thinking (Gresham, 1992). Academics grades 

alone cannot determine the level of intelligence but to express oneself in a social set up is 

equally important. That is why social competence is a very significant concept and its 

implication cannot be denied at school level of attainment in different walks of life whether it 

is educational opportunities available during school time. Social competence is an evaluative 

term based on judgements that a learner has performed well in routine life.  

 

Gender in relation with Social competence 

 having learnt that gender is a sociologically constructed concept, we need to understand how 

this process works in society. If we keenly observe our students, we will realise that they 

have different beliefs and understanding about what is expected of a girl or a boy. And if we 

further probe into their gender related behaviour, we will observe that students reflect the 

beliefs and practices of their families, community, neighbourhood, and the society at large. 
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This process of acquiring gender related behaviours and attitudes through the intervention of 

society.  

 

REVIEW OF RELATED LITERATURE 

Some of the discussion of gender justice in educational outcomes appears to posit ‘male’ and 

‘female’ as the only relevant distinctions. Indeed, the construction of gender can vary   across   

different groups of girls and boys; there are multiple ‘masculinities’ and ‘femininities’ 

(Connell, 2002).  In a study   of primary school children, Reay (2001) found that girls took up   

very varied positions in relation to Traditional femininities: ‘nice girls’, ‘girlies’, ‘spice girls’ 

and  ‘tomboys’ and   as a result, she argued that: “binaries such as male: female, boy: girl 

often prevents us from seeing the full range of diversity and differentiation existing within 

one gender as well as between categories of male and female” . It is important, therefore, to 

go beyond treating gender as a variable that ‘explains’ different outcomes and look at how 

young people construct and enact gender over time (Scott, 2004). As well as looking at the 

complex ways in which gender is constructed in the school and other social settings, 

increased attention has been given to the interaction of gender with ethnicity and social class 

(Duru-Bellat, 2004). From this perspective, it is certain groups of boys that perform poorly 

rather than all boys, indicating the need to move beyond oppositional categories of ‘male’ 

and ‘female’ (Cortis and Neumarch, 2000). Indeed, it has been argued that policy attention to 

‘failing boys’ is somewhat misdirected, given that the scale of gender differences in 

performance is much less than differences in terms of other social factors such as class and 

ethnicity (Gillborn and Mirza, 2000; Connolly, 2006). Findings have been inconsistent about 

the extent to which any ‘gender gap’ is greater for particular social groups. Some 

commentators have argued that the gap in performance is greater for working-class than 

middle-class students (Duru-Bellat, 2004; Arnot and Miles, 2005), others   have   found little 

systematic variation across social classes (Connolly, 2006) while   Scottish data Indicates a 

gender gap for all except the unskilled working-class (Tinklin et al., 2001). One British study 

has shown little variation in the size of the gender gap across ethnic groups (Connolly, 2006), 

although there is some evidence of few or no gender differences   in performance among 

British-Chinese   students (Francis and  Archer, 2005). In   the United States, the gender gap 

in school engagement is found to be 14 greatest among African-American students, with 

males experiencing more marked declines in school motivation over time (Roderick, 2003). 

Deptula et al (2006) studied viewed from most of the children were optimism about their peer 

relations, despite of their age and gender difference. However, when optimism and social 

competence there were compared difference was found in relation to gender. The finding 

revealed that less optimistic boys were just likely to have mutual friendship and social 

competence when compared to more optimistic boys. The results again showed that girls who 

have good peer relations so they display social competence more with perceived self-

competence than actual optimism. The studied revealed that social competence among 110 

school students from Russia, it high level of school adaption was strongly connected with the 

development level of social competence. The study also found that social competence is 

predictors of school acculturation given by Magdalena (2013). Swart et al. (2022) examined 

associations between normal school student’s social competence and gifted students in the 
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Netherlands. The data was collected from 586 school students. The learners examined that 

there was no significant association between social competence and teacher–child 

relationship. It was also brought into the light that quality of peer relationships was also 

related to increase in social competence and peer relationships uniquely contribute to social 

competence. Social competence was positively related to social support and was strongly 

stressed the abilities of workers based on skills and expertise (Kosic et al. 2021; Nurjayanti et 

al 2021). Communication and cooperation learning strategy, positive self, negative self and 

balanced self (Baliya, Bhagat, 2015). 

 

Create a Learning Environment that Encourages Healthy Gender Development 

Children make sense of the world through imagination and by observing, imitating, asking 

questions, and relating to other children and adults (Vygotsky & Cole, 1978). Here are a few 

ways you can support these ways of learning: 

• Offer a wide range of toys, books, and games that expose children to diverse gender 

roles. For example, choose activities that show males as caregivers or nurturers or 

females in traditionally masculine roles, such as fire fighters or construction workers. 

• Provide dramatic play props that give children the freedom to explore and develop 

their own sense of gender and gender roles. Recognize that this may feel 

uncomfortable for some providers, teachers, home visitors, and families. Be ready to 

have conversations to address the value of this kind of play. 

• Avoid assumptions that girls or boys are not interested in an activity that may be 

typically associated with one gender or the other. For example, invite girls to use 

dump trucks in the sand table and boys to take care of baby dolls. 

• Use inclusive phrases to address your class as a whole, like “Good morning, 

everyone” instead of “Good morning, boys and girls.” Avoid dividing the class into 

“boys vs. girls” or “boys on one side, girls on the other” or any other actions that 

force a child to self-identify as one gender or another. This gives children a sense that 

they are valued as humans, regardless of their gender. It also helps all children feel 

included, regardless of whether they identify with a particular gender. 

• Develop classroom messages that emphasize gender-neutral language, like “All 

children can” rather than “Boys don’t” or “Girls don’t” Home visitors can encourage 

families to use similar messages. 

• Help children expand their possibilities-academically, artistically, and emotionally. 

Use books that celebrate diversity and a variety of choices so that children can see 

that there are many ways to be a child or an adult. Display images around the room 

that show people in a wide variety of roles to inspire children to be who they want to 

be.  

 

CONCLUSION 

In sum, a number   of researchers have critiqued   the use of the term’s ‘male’ and ‘female’ as 

concealing differences among groups   of boys and girls.  They have stressed the importance 

of social class and ethnicity as factors shaping educational outcomes.  We as teachers have a 
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responsibility to guide our students into the right gender framework, which is progressive, 

ethical, and sustainable. 
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